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Principles 
As part of our Mission Statement we have agreed that: 
Our mission is to develop and use our individual gifts in loving and responsible service of God and 
neighbour. 
 
‘To help us achieve this we shall always try to: 

 respect ourselves and one another 

 make full use of all the gifts God has given us 

 be aware of the world around us and make it a fairer place’ 
 

This Policy should be read in conjunction with the following: Teaching & Learning 
policy, Marking and Assessment policy, Literacy policy and Stretch and Challenge policy. 
 
Aims 
To increase whole school and community awareness of the importance of quality and 
equality of opportunity for pupils regardless of ability or disability.  We are committed 
to providing an integrated and inclusive curriculum commensurate with meeting 
individual needs, promoting positive achievement and independence for all.  
 
Policy 
Blanchelande College provides a secure and nurturing environment for our pupils that 
allows them to develop their confidence and self-esteem, both of which are fundamental 
to their happiness and well-being.   It is a school in which the learning and teaching, 
achievements, attitudes and well-being of every pupil matter.  
 
The policy values all pupils equally and upholds the principle that all pupils have the right 
to a broad and balanced curriculum.  This curriculum should be relevant and 
differentiated, coherent and continuous.  All pupils are educated in classes alongside their 
peers.  Pupils may be withdrawn for individual and small group learning and teaching if 
this is considered to be the most effective way to meet their individual needs. 
 
For the purpose of this document the definition of Special Educational Needs is as 
described in the Guernsey Education Law as - 
 
The Education (Amendment) (Guernsey) Law 1987 states that - 
 
‘A child has Special Educational Needs (SEN) if he/she has ‘a learning difficulty which calls for 
special educational provision to be made’ [paragraph 1(1)]  
A child has a learning difficulty if he/she ‘has a significantly greater difficulty in learning than a 
majority of children and young people of his/her age’ [paragraph 1(2a)] or ‘has a disability which 
either prevents or hinders him from making use of educational facilities of a kind generally provided 
in schools for children and young people of his age’ [paragraph 1(2b)]. Special educational 



 
provision for a child of two years or more means educational provision that ‘is additional to or 
otherwise different from the educational provision made generally for children and young people of 
his age in schools’ [paragraph 1(3a)] and for a child under two years means ‘educational provision 
of any kind’ [paragraph 1(3b)]; a learning difficulty should not be assumed where ‘the language in 
which he is, or will be, taught is different from a language which has at any time been spoken in the 
home’ [paragraph 1(4)] 
 
Areas of need: 
The main areas of learning difficulty are:  
Cognition and Learning;  
Behaviour, Emotional and Social Development; 
Communication and Interaction; 
Sensory and/or Physical Impairment. 
 
These are sub-divided into the following categories 
Cognition and Learning 
Moderate Learning Difficulty (MLD) 
Severe Learning Difficulty (SLD) 
Profound and Multiple Learning Difficulty (PMLD) 
Specific Learning Difficulty (SpLD), including Dyslexia’ 
 
 
In order to meet the Special Educational Needs of our pupils at Blanchelande College we 
must: 

 Identify those pupils who have SEN as soon as possible 

 Provide intervention at a suitable level when a pupil is identified as having 
SEN 

 Use a variety of teaching styles, and cater for different learning styles to allow 
pupils with SEN to access the curriculum 

 Use resources effectively to support pupils with SEN 

 Assess and keep records of the progress of pupils with SEN 

 Work with outside agencies (when possible) who provide specialist support 
and teaching for pupils with SEN 

 Inform and involve parents of pupils with SEN at an early stage so that we can 
work together to support the pupil 

 Encourage active involvement by the pupils themselves in meeting their needs 

 Provide on-going training and support for all staff working with pupils with 
SEN. 

These activities will be led by and facilitated through the Head of Primary and the 
Learning Support Teacher. 
 



 
 
In implementing this policy Blanchelande College works within five areas of special 
educational needs: 
 

1. Communication and interaction 
2. Cognition and learning 
3. Behaviour, emotional and social development 
4. Sensory and/or physical 
5. Extension and enrichment for Gifted and Talented pupils 

 
In implementing this policy Blanchelande College has 5 functions: 

1. Leadership/management  
2. Assessment/recording  
3. Support/teaching  
4. Liaison  
5. Staff development  

 
Leadership/Management 
The Learning Support Teacher in the Secondary Department and the Head of Primary in 
the Primary Department are responsible for leading and coordinating the provision for 
pupils with SEN through: 

a. Participating in whole school planning to ensure that account is taken of 
factors that inhibit or prevent learning.  Participation is achieved, amongst 
other ways, through attendance at meetings in order to lead colleagues into 
appropriate courses of action, promoting personalised learning and 
achievement for all 

b. Maintaining and updating termly the school SEN register and IEPs as required 
c. Arranging meetings with parents and support services as necessary to review 

the progress of individual pupils 
d. Leading meetings and training of all teaching staff and Support staff 
e. Monitoring and intervening to ensure there is good practice in provided SEN 

provision 
f. Coordinating and delivering whole school training on a range of issues related 

to SEN and meeting the needs of the pupils in lessons. 
 
Assessment/Recording   
Identifying and assessing pupils’ individual needs in collaboration with colleagues and 
other professionals through: 

 Liaising with other schools and external agencies 

 Consulting progress reports and NC levels 

 Accepting referrals directly from Heads of Departments, parents and colleagues 
 



 
The Learning Support Teacher and the Head of Primary ensure 

 Close liaison with teachers, pupils and parents and Individual Education Plans 
(IEPs) to identify SMART targets.(Specific, measurable, achievable ,relevant and 
time bound) 

 Dissemination of information to teachers through IEPs, Individual Behaviour Plans 
(IBPs), Special Educational Needs Register, Assessment record. 

 Regular monitoring and analysis of results of assessments and examinations. 

 Regular review of progress of pupils through tracking. 
 
Support/Teaching 
The Learning Support Teacher, Head of Primary and Head of Teaching and Learning 
advise colleagues on:  

 The use of appropriate teaching and learning styles (see T & L Policy) 

 Individual learning needs, including G & T(Gifted & Talented) 

 Differentiation, including matching resources to needs (see T & L Policy) 

 Appropriate deployment of resources where Teaching Assistants, SEN support 
and Outside Agencies work closely with pupils and teachers to provide 
appropriate materials and support 

 Ideas and techniques to cater for all learning needs across the full ability range 

 Strategies and approaches to allow for full inclusion of all pupils across all 
curriculum areas. 

 
Preparing and implementing support strategies and materials across the curriculum is 
essential in order to facilitate learning for all.  These include: 
 

 Working jointly with colleagues  

 Working in classes across the curriculum, age and ability range specifically 
supporting pupils on the SEN register 

 Organising support and mentoring 

 Devising and implementing individual / small group programmes for pupils with 
specific learning needs, including social skills 

 Working closely with disaffected and underachieving pupils to help maximise 
progress 

 Working closely with pupils who have behavioural, social and emotional 
difficulties to minimise social exclusions 

 Coordinating special examination assessment arrangements for senior pupils 

 Providing extra support in accessing Careers information and advice to post 14 
pupils via the Guernsey Education Department 

 Delivering small group literacy sessions where needed. 



 
 
Class Teacher or Subject Teacher 
The classroom teacher is often in the best position to note any special educational needs. 
It is recognised that parental concerns will often be raised initially with the class teacher 
or subject teacher, who then has the responsibility of consulting with the SENCO 
regarding those expressed concerns. The class teacher or subject teacher will be required 
to: 

 inform the SENCO of any concerns that may indicate that a child or young person 
has SEN, including concerns raised by parents and carers; 

 consult with the SENCO on the early identification, assessment, provision and 
monitoring of a pupil with SEN; 

 share concerns with parents and carers, seek their views and involvement in any 
action 

 
Liaison 
Effective liaison between all stakeholders is essential if all pupils are to achieve their 
potential. 

1. Liaising with colleagues, form tutors, head of pastoral, heads of departments 
occurs: 

 At formal meetings scheduled on the school calendar 

 By request 

 As a result of referral 

 At planned review meetings 

 Informally 
2. Liaising with parents, encouraging participation in the education of their child, 

with regard to Special Educational Needs occurs: 

 Through parent / teacher meetings 

 At planned review meetings 

 At meetings by appointment 

 By telephone, letter and email 
3. Liaising with feeder primary schools occurs through: 

 Meetings with the pupils and discussion with the class teacher prior to 
transfer 

 Contact via letter or telephone when appropriate 

 Visits to Blanchelande on the induction day  

 Through transfer documentation  
4. Liaising with other Secondary Schools and Special Schools when appropriate 
5. Liaising with educational support services, the Educational Psychologist and other 

external agencies when appropriate. 
 



 
 
Staff development   
The Learning Support Teacher and the Head of Primary each have a role in delivering 
whole staff, departmental, small group and individual CPD programmes, according to 
need and demand identified through development plans, current practice, staff requests 
and priorities identified through Performance Reviews. 
 
Disability access  
Blanchelande College consists of a number of old buildings and consequently there is 
extremely limited wheelchair access for pupils with a physical disability who are 
wheelchair users. 
Access for pupils with a severe visual impairment is also restricted due to the nature of 
the site. 
There is no “loop system” in place in the premises to afford better access for pupils with a 
significant hearing loss.  
 
SEN Register, IEPS & annual reviews of SEN 
The SEN register is available to ensure all staff have read and are aware of individual 
pupils’ special educational needs.  If a member of staff has further information about a 
pupil, this will be sent to the Head of Primary (Primary pupils) or the Learning Support 
Teacher (Senior pupils) for the information to be placed on the SEN register.  
The information should also be place on the individual pupil’s file. The responsibility for 
the ensuring the maintenance of these records lies with the Learning Support Teacher 
(Secondary pupils) and the Head of Primary (Primary pupils)  
 
Individual Education Plans (IEPs – see Appendix 5) include the pupil’s targets for the 
year, set at their most recent Annual Review, together with advice to teachers about 
appropriate strategies to adopt in the classroom.  
 
They are available on the “staff only” shared area of the school network and are used to 
provide information to the allocated teacher about achievement in the target areas, as 
well as general information about performance in subject lessons. IEPs are distributed to 
class teachers early in the school year and updated as appropriate. 
 
The register is reviewed annually by the Governor with responsibility for Special Needs, 
who reports back to the full Board of Governors following the review. 
 
  



 
APPENDIX 1   

 
DYSLEXIA 

 
We recognise that some pupils, despite their intellectual and other abilities, may have 
difficulty learning to read and/or spell and write fluently. Motor skills and coordination 
may also be affected and they may also have organisational and memory difficulties. 
These pupils may be described as being dyslexic or having a Specific Learning Difficulty. 

Some possible indicators of Dyslexia 

 A family history of dyslexia. 
 Problems with speech and language, including mispronouncing or jumbling 

words, poor use of syntax, difficulties with rhymes, inaccurate and inconsistent 
use of words, word-naming problems.  

 Visual difficulties - standard eye tests may reveal perfect vision, but there may 
be underlying problems with tracking, ordering or sorting.  

 Auditory difficulties. The pupil may hear, but be unable to distinguish certain 
sounds. Hearing test results may be normal, but the pupil may have problems 
remembering a string of instructions, learning nursery or other rhymes, learning 
tables, the alphabet, days of the week or months of the year, or have poor 
rhythm.  

 Problems with sequencing, and poor organisational skills including difficulty 
dressing.  

 Counting, especially counting backwards, may be problematic.  
 Fine motor skill problems may be apparent – perhaps holding a pencil 

awkwardly, having difficulty with scissors or cutlery, problems tying shoe laces.  
 Gross motor skill difficulties may be apparent: the pupil may have  been slow 

to develop skills such as being able to hop, skip or jump, may appear clumsy and 
bump into things, and may  have difficulty distinguishing right from left.  

It is important to note that these difficulties are indicators only and difficulties in one or a 
few areas may not necessarily mean a pupil is dyslexic but may be an indication of other 
learning difficulties 
 
We will make the following arrangements to try to ensure that pupils’ needs are 
met: 

 We will operate an early identification process to ensure that pupils who are 
experiencing difficulties with aspects of their learning are identified as early in 
their school career as possible. 

 At Primary level, if it is considered that there is a mismatch between a pupil’s 
underlying skills and attainment, we will, with parental permission, refer the 
pupil for further external assessment e.g. The Dyslexia Day Centre. 



 
 Pupils with identified additional support needs may have an Individual Education 

Plan (IEP). 

 IEPs will set out the provision that we can make from our own resources and the 
strategies which class teachers can adopt to help pupils’ access the curriculum. 

 All teachers who teach the pupil will be made aware of his/her difficulties and 
will be made aware of the agreed plan and strategies. 

 Strategies may include, word banks, use of spellcheckers, use of word processor 
and other ICT as well as provision of extra time, reader and/or scribe if 
recommended. 

 We will try to be as sensitive as possible within class to reduce any embarrassment 
or anxiety a pupil may feel i.e. not asking a pupil to read aloud unless he/she is 
happy to do so, not asking a pupil to copy large amounts of text when printable or 
downloaded versions are available. 

 Teachers will try to take into account difficulties when marking a pupil’s work; 
for example, concentrating on content not spelling and will be aware of the need 
to try to find alternative ways of assessing progress rather than always through the 
written tests and exams where possible. 

 We are aware that pupils with additional support needs may have experienced 
‘failure’ and that sometimes their motivation for learning can be low. We are 
conscious that learning should be active and as attractive as possible and of the 
need to find ways to motivate learners particularly since pupils will need a degree 
of repetition and over learning to acquire knowledge, facts and concepts. 

 We will try to suggest ways in which parents can support their child’s learning at 
home as we believe that parents contribute a great deal to an education 
programme for example reading to their child on a regular basis, undertaking 
paired reading, supporting homework etc. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

APPENDIX 2   
 

DYSPRAXIA 

Dyspraxia is often referred to as ‘clumsy child syndrome’, but in practice it is more 
complex. It is a developmental difficulty that can co-exist with other conditions such as 
dyslexia and attention deficit hyperactivity disorder (ADHD) and social and 
communication difficulties, including Asperger’s syndrome. 

Many pupils actually have a combination of co-ordination difficulties and other learning 
difficulties as well. Each child is unique – there is no classic pupil with dyspraxia. 

A great deal can be achieved even with few obvious resources if there is a ‘can do’ 
attitude and a sensible, supportive approach. 

Strategies to help may include some of the following: 

 Reduce the number of tasks and allow additional time for their completion. 
(it is a good idea to assess  whether there is a need for extra-time in exams from a 
young age - where appropriate).  

 Provide extra supervision and encouragement if required, especially in 
practical subjects where there are health and safety implications and results may 
be poor – getting pupils to work in teams can be a help.  

 Give single instructions rather than a string, which may result in a muddle, 
and reinforce verbal instructions by repetition.  

 Give Visual “aide memoires” where appropriate 
 Never assume the pupil cannot achieve – just give a bit longer to learn the 

task and break it down into more manageable parts.  
 Talk through with the pupil what is expected of them so they can see 

what the plan of action is and check they have understood – ask them to tell you 
what you have said rather than accept a nod for yes.  

 Place the pupil  away from distractions and where they can easily see the 
teacher  

 Seat the pupil at a desk of optimum height and size, without the 
necessity for     moving to see the teacher. A sloping desk or angle board may 
help. 

 Teach the pupil strategies to help remember and assist themselves, by use of 
lists and diaries or use a to-do list so the pupil can tick off as they go.  

 Ensure the pupil is well prepared for any changes to routine which can be 
both problematic and distressing – plan for changes rather than waiting for the 
problems. Extra visits to a new school, a map of the school and the names and 
pictures of the teachers may make starting a new school less stressful. 



 
 

APPENDIX 3   
 

AUTISTIC SPECTRUM DISPORDER (ASD) 
 

ASD is characterised by impairments in three areas: social interaction, communication, 
and imagination (shown in difficulties in the development of play, flexibility of thought, 
or restricted or repetitive interests). This ‘triad of impairments’ is found in varying 
degrees and forms. The term autistic spectrum disorder  covers a wide range of abilities 
and disabilities. There are pupils with ASD in the whole range of cognitive ability. When 
such pupils are in the higher ability range this is sometimes referred to as Asperger’s 
Syndrome 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

APPENDIX 4   
 

ADHD 
 
Attention deficit disorder (ADD) is one of the most challenging and controversial areas 
of special education.  ADD/ADHD is an extremely distressing condition which some 
estimates suggest can affect up to 8 per cent of school-age children. It is thought to be a 
neurological condition, possibly partly genetic in origin, where the pupil in question has 
a limited ability to sustain attention, and has reduced control over words or actions as a 
result of impulsiveness and lack of appropriate forethought. When there is also 
hyperactivity (ADHD), pupils find it hard to control the amount of physical activity 
appropriate to a situation and their behaviour may be highly disruptive. 

Typical signs of ADD Often clingy, quiet and over-shy, they are easily led yet find 
instructions difficult to understand. 

ADD pupils are inattentive, may have problems in concentrating and focusing, and may 
have difficulties with verbal and emotional impulsiveness. Schoolwork is often erratic and 
unpredictable. Parents and teachers can assume the pupil is lazy; their school reports may 
say ‘Needs to concentrate and pay attention’. They can be daydreamers. Both ADD and 
ADHD sufferers are more likely to become victims of bullying than pupils without these 
difficulties. Pupils with a diagnosis of ADD/ADHD are often of normal to high 
intelligence, highly creative and intuitive, with enhanced physical ability. However, the 
difficulty with concentration means they frequently do not fulfil their true potential. This 
underachievement, and persistent criticism because of behaviour, can lead to low self-
esteem and depression. Such pupils may lack motivation and organisational skills, are 
often the class clown and may play truant. Sleep disorders often accompany 
ADD/ADHD, and if the condition is not treated before puberty other problems may 
emerge. 



 

 
 
 

APPENDIX 5 
IEP Template 

 

School: Blanchelande College INDIVIDUAL EDUCATION PLAN (IEP)  

Name:  Date of Birth:  Year group:  

IEP Start Date:  Review Date:      

Strengths and interests:  
 

Areas to be developed : 
. 

Targets Strategies Provision Success Criteria Achieved 

1.         

2.         

3.         

Parent/Carer Involvement: Pupil's View: Additional Information: 

Evaluation and future action: 

Names of all staff involved: 

Signed: ______________________________ (SENCO)         Date: ______________    



 
 


